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Dlesyxia

A fnried who has dyxseila deriecbsd to me how she eeneecrpixs rendiag. She can raed, but it tkaes a ot of
crtaoctoncnein, and the letrets seems to “jump around”.

| rrmeeemebd raeindg aubot tgimiycyeopa. Wludon't it be piossibe to do it itnverlicetay on a wtisbee wtih
Jrsiacvpat? Sure it wluod.

Feel [kie mikang a bomrakekolt of tihs or stonihemg? Frok it on ghtuib.

Deyslxia is cehzirtracead by dtiflfculy with Inaeinrg to raed fulently and wtih auraccte
chepeimnorosn dpstiee naorml ieellingtcne. This iledcnus dfftiulcly with plnighoooacl
awseearns, pcalhioogonl dcondeig, psoirsnceg seepd, ooriptrhghac cinodg, aordutiy
short-trem mroemy, Iguaange skills/vibarel cmhsreooipnen, and/or rapid ninamg.

Dimeeaopvntel rnaedig dresdior (DRD) Is the most comomn Ineanrig dablisitly. Delsiyxa

IS the most rciogezend of reinadg doirresds, hwveoer not all rneidag ddosierrs are
lieknd to dylisexa.



A “hidden disability”

Specific learning disorder

Dyslexia is a specific learning
disability that is neurobiological in
origin. It is characterized by difficulties
with accurate and/or fluent word
recognition and by poor spelling and
decoding abilities. These difficulties
typically result from a deficit in the
phonological component of
language that is often unexpected in
relation to other cognitive abilities and
the provision of effective classroom
instruction. Secondary consequences
may include problems in reading
comprehension and reduced reading
experience that can impede growth
of vocabulary and background
knowledge.

[Adopted by the IDA Board of
Directors, Nov. 12, 2002]




Dyslexia

Specific learning disorder

[Diagnostic and Statistical Manual
of Mental Disorders (DSM-5).
American Psychiatric Association,
20106]

— Frequent Left hemisphere

— Universal

— School Failure

Both hemispheres
[Shaywitz, 2008]




3-7%
of the population

[Vellutino et al., 2014]

A Global Problem

School failure
& excluded
population

[Alm & Andersson,1995]

Not
related to
general
intelligence

[American Psychiatric
Association, 2016]
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Universitat
Pompeu Fabrs
Barcelona

=
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5 UNIVERSITAT
U POMPEU FABRA

Buscamos participantes para un estudio de lectura

20 Noviembre 2010

El objetivo final de la investigacion es desarrollar una herramienta que haga que los textos de la Web sean mas faciles de
leer.

Caracteristicas de los experimentos:

— El experimento se trata de leer en silencio unos textos y contestar algunas preguntas sobre los textos.
— Dura 40 minutos

— Se paga 10 euros a cada participante.

— Los dias son lunes 16 de enero y viernes 20 de enero de 2011 (Cita previa necesaria)

— Enla Universidad Pompeu Fabra (Carrer Roc Boronat, 138, office 53.816.)

— Se preserva el anonimato del participante.

Requisitos de los participantes:

— Rango de edad: desde 13 anos hasta 18 afnos.
— Hablantes nativos de espanol (o bilingiies).

3j %@U_ien esta interesado puede contactarme directamente a luzrello@gmail.com
el 653 052 907 / 93 542 2964

Tl 653 052 907 1 93 542 2004

Tl 653 052 07 / 93 BAZ 2064
Luz Rello Wzielio @ grmal.com

lrun Mello luzmallo® gmall.cam
{ Tal: 653 062 007 /05 B4A2 2004
Tol: 653 052 007 /03 BA2 20064
I

Luz Nello luziello@gmall.com

Luz Rello |uzallo@gmall.com

Luz Rollo luzrallo@gmall.com
LII“’;:;';‘:,“ 007 | 93 542 2964

Tul: 653 062 07 / 93 642 2064
Tol: 653 052 607 / 93 6542 2064

Luz Rello luzrallo@gmall.com
l_'l'n.l;66305290719:.¥ 542 2064

Luz Rello luzrello@gmall.com
Luz Rollo luzrello@gmall.com
Tal: 653 052 907 /1 93 542 2064

Luz Roello luzrello@gmall.com

‘Tnl; 653 052 007 / 93 542 2064
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Guidelines for Dyslexia

Pez prehistérico —— nueva especie —— Vah""ia

N~ e @ &
| | l 1

fosilizado "Aphanius 10 millones por
/\ bicorbensis” de anos /\
Enrique Jean
h 1
. o Bicorb Penalver Gaudant
(Valencia)

Descubren en Valencia una nueva especie de pez prehistorico

El estudio de un lago salino que existio hace 10 millones de anos en Bicorb (Valencia) ha
permitido descubrir el fosil de una nueva especie de pez prehistorico y de sus heces.

Segun informoé este martes el Instituto Geolégico y Minero de Espana, este pez depredador
ha sido bautizado por los investigadores como "Aphanius bicorbensis”, en honor a la
poblacion de Bicorb donde ha sido encontrado.

La investigacion ha sido realizada por Enrique Penalver, experto en insectos fosiles del
Instituto Geoldgico y Minero, y por Jean Gaudant, especialista en peces fosiles del Museo
Nacional de Historia Natural de Paris, gracias a la financiacion de la Consejeria de Cultura de
la Generalitat Valenciana.

El estudio del contenido de las heces de estos peces, que también quedaron fosilizadas en la
roca, ha permitido a los investigadores saber que este depredador se




Please read this text. It is just an example but helps
to underztand how we read text. A text can be
legivie but this does not mean that it will be
compreensible. Hence, we habe to take care about
the presantation of a text as well as the lexical,
syntactic, and semmantical levels of its content.
Test



TEST



Olny srmat poelpe can raed tihs

| cdnuolt blveiee taht | cluod aulaclty uesdnatnrd waht | was rdanieg.
Due to the phaonmneal pweor of the hmuan mnid, aoccdrnig to a
raerscheer at Cmabrigde Uinervtisy, it deosn't mttaer in waht oredr the
Itteers In a wrod are, t he olny iprmoatnt tihng is taht the frist and Isat
Itteer are in the rgh it pclae. The ruslet can be a taotl mses but you can
sitll raed it wouthit a porbelm. Tihs is bcuseae the huamn mnid deos
not raed ervey lteter by istlef, but the wrod as a wlohe. Amzanig huh?
Yaeh and | awlyas tghuhot taht sipeling was ipmorantt!
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No errors

How we read mistakes?

X/ %7
“ " Reading, Literacy & Learning
- ANNUAL IDA CONFERENCE
.'\v.‘,.\ i

— ,
( w" b

8:30 a.m. — 9:30 a.m.
F7: What Assessments Should We Use 10 Drive
Instruction?

. 10:00 a.m. — 11:30 a.m.

F17: Beyond Graphic Organizers Strategies for
Developing Narrative and Expository Language

| *3:45pm - 4:45 p.m.
‘. m TMHIWtolMt sspelings on Reading

ansion for Paople With Dyslexia

8% errors 16% errors 50% errors

% Mistakes

Ricardo Baeza-Yates and Luz Rello. 2017. The Impact of Misspellings on Reading Comprehension for
People with Dyslexia, USA (submitted to Annals of Dyslexia).




(Primera Parte)
El teatro y la musica en vivo pierden espectadores

El treatro y la musica en vivo, dos de los pocos negocios
culturaleres cuyo publico venia cerciendo en los ultimos anos pese
alaco unL?a ecodminca, rofipieron su tendecia positiva en 2009
y se s‘nan n a otros grandes sectiores fuertentemnte golpeados
por la criris como el video o |a indutria discografica.

Estas cifras se desperden del Anuario de las Artes Escenicas,
Musicales y Audiovisulares del 2010.




Informe sobre faltas de ortografia

Informe sobre faltas de ortografia

= = = ™ A lo largo de los afos, padres y alumnos me han pedido
a e r I a I S p O n I e e n - informes para presentar en sus centros educativos que
informen desde la evidencia cientifica de la relacién en-

tre las faltas de ortografia y la dislexia.

u [
WWW S u e ra r I ad I S I ex I a o r Personalmente, defiendo férreamente que el traba-
V 4 | | ‘~ - odaptarse en la medida de lo posible es la clave
I n rm r It rt r I superar la dislexia. El sistema educativo nunca se
tard completamente a las personas con dislexia.
ijemplo, no vas a encontrarte con todos los textos
tados cuando vigjes a diferentes lugares del mun-
hora bien, hay momentos en los que la persona se
1 su futuro en un examen (como en las pruebas de
so a la universidad). Entonces, la dislexia, mezclada
:| estrés, puede jugar una mala pasada. Penalizar

stas situaciones es también algo negativo para la
dad, que puede estar perdiendo profesionales ex-

nforme sobre faltas de ortografia

Dislexia y ortografia. La dificultad especifica del
aprendizaje mds frecuente es la dislexia. Mundialmente
afecta a alrededor de un 5% de la poblacién de habla ites (cientificos, ingenieros y profesores) solo por-

A lo largo de los anos, padres y alumnos me han pedido e ponc ganare S et i ac n una prueba tiaveron mds fltas de ortografc
tar a la inteligencia general.** Segun la definiciéon actua ¥ . e a1 '
g r p y p de la OMS, Ig dislex?o no solo esgun trastorno especifi- do en 'otros contextos —qg|z’q con mas tiempo y

" = co de la lectura, sino también de la escritura.** Esto es e o C
I nfo rl I |e S pa ra p rese nta r e n S u S Ce nt ros ed u Cat IVOS q u e asi porque una de las manifestaciones de la dislexia es sontinuacién, presentamos un «Informe sobre fal-
nrecicamente la haia calidad léxica de lns escritos rea- e ortoarafia». También pueden resultar de interés
uacién para maestros y

informen desde la evidencia cientifica de la relacidn en- Aecuociones escolores
tre las faltas de ortografia y la dislexia.

'18).

iltas de ortografia estan
s.
reconocer palabras y de percibir conscientemente los
errores ortograficos cometidos. Por ejemplo, las dificul-
tades en el reconocimiento de vocablos estdn presente
no solo en ni
bién en adul

ficas de las faltas de or-
on dislexia.

Personalmente, defiendo férreamente que el traba-
jo y adaptarse en la medida de lo posible es la clave
para superar la dislexia. El sistema educativo nunca se
adaptard completamente a las personas con dislexia.
Por ejemplo, no vas a encontrarte con todos los textos
adaptados cuando vigjes a diferentes lugares del mun-
do. Ahora bien, hay momentos en los que la persona se
juega su futuro en un examen (como en las pruebas de
acceso a la universidad). Entonces, la dislexia, mezclada
con el estrés, puede jugar una mala pasada. Penalizar
en estas situaciones es también algo negativo para la D oo
sociedad, que puede estar perdiendo profesionales ex- L ey
celentes (cientificos, ingenieros y profesores) solo por-
que en una prueba tuvieron mds faltas de ortografiq,
cuando en otros contextos —quizd con mds tiempo y
menos estrés— esto no les ocurriria.

Relacionar
palabras, las
tamiento dif
to de errore
veintidés pa
diagnosticac

nforme sobre faltas de ortografia

lar (eye-trac Estos datos empiricamente validados deberian ser teni-
con diferenti dos en cuenta a la hora de valorar a un estudiante con
y 16 %).5* Est dislexia en funcién de sus faltas de ortografia.

sencia de fal
del texto bqj
dislexia, miel
sonas con di

)
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ben significa
sin dislexia.
léxica tienen
sion para la
con dislexia,
efecto signif
ciben los err
influye en su

Conclusion
tar negativa
tudiantes, pc
durante la et
laimagen de
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http://www.superarladislexia.org

e |(WYHiELe Ea&ya vadcia . N Levramoa N cinCo \rn.nul(s:,?7,

me  dieo la. af\c,&ns.ula.. Eva onra muaer de unos Cincueml a
sps, con laTez Horecine @ wa voz cansis () susorvad
<‘2PC>C1V{‘L ﬂl‘l&ymc ? neceslo edle lbrod, le d@e ve2
e le. w@j\f@é— w‘mblo. Se @dfuu, e guilo 7 el pdpd con |
reX VeRevemar s (1) v‘(%V“C»SO/ ehs-e,%k,..cja & Aqw " Tiene 7, SonviDC
& Pevos s.@lb Qusca@r  clvo libro>, regond: 7/ aesconceitado

\ia \ﬁOO W@Nv %lon u.abjé’du wa M WW }A«W\‘\.m

& No wnp)\;\; Llevese e’-;;[e @ Se &Vt/t’pw:‘v’&/.» COCS/ €

7 ) ) N\ ~ ‘
~ ( '»W»le- v, C&P"ﬁfd ' ‘)&l €A c{'\/ec ON QAR
1»"“; G UAA l,o;‘o Yw | taeL o J L(/*AO '..0?0.4 e e A J/Lal L,\ @ “ \O cg' N Q \ \ C

. . /
W\M@M Al | baenilram umo | Cands d wd@w« o da GMEN o bm (Ruhbne n.@/\-é, A llave on la cevvadova. of Gna voz
TP J\L

'pnw«b .»Ymu m]w\(}m Ume  Imiumgin o *‘wwv\)
\ At

IEY)

14 Nuo/vJaJ Mm»ubur\.

}\)‘
"\am

o

Mabwwalew\ tW\‘/\JJ&lM ‘%EQII

o 6 e

\ "'1'& : C —“V a Y., u/\é VO£ (Ca4isSima C SUSOv VAN Q{/ CT
AZAM/JM M [A:’cv\ nenidon | ‘-W\A\ll@\‘m @D @ \3,

Mwu@dﬂ kibdmﬁ%}*’w\‘”*@“ @

, de. cornns o Yomnﬁm\%s'fc»m re-

Uo. do A NN, Qs D4 AL O RN tu\
HE S . o Yolurinien, Lisous bolie hewids um
cinnels dd mm@&k lo. MW\ n{:\& v N

K,d-\u J*Mw\w ""a“"r‘”” HA PP g
DA | WY IAn | A d* UM A COPNILNAL G ‘L J\da o .

"~ alls

T T R R A _ N J

% ujfof'\g& W&u&\é& % Ko o4 o m): ?mewB MNe.

/

1]
AN .A'.‘ A

CAK u.‘.c«__ lnh.um Uy

d

Vi - A“‘A 4 “u

9

" ‘M 4




Mistakes as a Source of Knowledge

F2 (Hz)
2500 2000 1500 1000
: : , 200
A
o » | Close Error Type | Letter(s) || Percentage
# ER W) P® S <b, v> 11.36
Analyses Is) space g-zg
| Close-mid - 400 <g,]1> .
| : i ™ D <h> 4.53
g’f%%@ (0] ~  Visual & Phonetic I space 3.07
A Opeiisiid A G P 500 S <¢c, 2> 2.82
S e, 2.22
D e 2,22
600 I <1 213
Open
Category English Spanish
_— ———— Simple errors 307 53% 96 67%
Multi errors 227 39% 33 23%
Error Type Percentage Word boundary errors || 47 8% 15 | 10%
Substitution 58.84 Real-word errors 100 17% 30 21%
Insertion 13.40 Non-word errors 477 83% || 114 | 79%
Deletion 26.30 First letter errors 30 5% 16 11%
Transposition 1.45 Total 577 | 100% || 144 | 100%

Luz Rello; Ricardo Baeza-Yates and Joaquim Llisterri. 2016. A Resource of Errors Written in Spanish by People with Dyslexia and its
Linguistic, Phonetic and Visual Analysis. Language Resources and Evaluation. Springer, Netherlands. JCR Impact Factor: 0.656.
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Nueva version de Dytective

DYTE

Prueba de cribado (Te gustaria que
de dislexia gratuita leer y escribir

fuese mas facil?
Sal de dudas en tan solo 10 min

=

NUEVA APP Ana
sanchez

Arguello

08, Nov 2010

ver mi test

iDescargalo
ya!

iHola Ana! 31%
Bienvenida a Dytective
100
tu tutor te invita 0
a hacer el test,
(estds preparada? IS CAPACIDADES DESTACADAS

v
M PROGRESO EN OVTEC‘IIVE

TIVE

Jugando a Dytective
puedes desarrollar tus
fortalezas y conseguirlo,
iquieres probar?

Un juego moldn y
divertido, disenado
cientificamente para

aumentar tu confianza

y desarrollar tus

superpoderes

iEmocidnate
viendo como
evolucionas!

35
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Primer programa de deteccion y estimulacion a gran escala en
espanos|

+300 Spanish Public Schools

Region de Murcia
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L8 8.8 CONSEJERIA DE EDUCACION
E INVESTIGACION

Comunidad de Madrid
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Guidelines for Dyslexia - Eye-tracking Research

" e SRRna cuenta @ Ingresar
T o
:' 9 1
‘ 2 Articulo  Discusion Leer Editar Ver historial 1
Wl KIPE DIA
a enciclopedia libre
OF i a)
Portada ' .
Portal de la comunidad S . )
Actualidad
Cambios recientes v qente | de
Paginas nuevas 5 s

Pagina aleatoria
Contenido [ocuitar]

Ayuda

1 Anatomia
Donaciones

2 Véase también
Notificar un error

: 3 Referencias
 imBramiriexnnrtar

Crear un libro 4 Bibhoaratia

Descargar como PDF SE Bxternos

Version para imprimir

.
)

) Herramifsnias a

» LIIFOS NMMVPCTNS

v =N OIoOS iNninmass

Aymar aru "

Oruga de la mariposa

S monarca.
-

benapyckasn
Bahasa Banjar

Catala ' e

Luz Rello and Ricardo Baeza-Yates. 2017. How to Present more Readable Text for People with Dyslexia.
Universal Access in the Information Society (UAIS). 16 (1), pp. 29-49. JCR Impact Factor: 1.176.
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TEXT PRESENTATION

Font type
Font size

Grey scales for fonts & background

Color pairs
Character spacing
Line spacing
Paragraph spacing
Column width

grey scale:

0% dyslexia

yslexia | eVEIEX{E!

yslexia | Ka\EI{EW 25% dyslexia

yslexia | ReVEIEX(-W 50%

dyslexia

yslexia | RVEIUER 75% dyslexia

Guidelines for Dyslexia

TEXT CONTENT

Word frequency

Word length

Numerical Representation
Paraphrases

Graphical Schemes
Keywords

black/

white

black /

creme

char. spacing:

dyslexia 14

dyslexia

off-black/
off-white

dark brown/

light mucky green +77%

dyslexia

black /
yellow

brown /
mucky green

dyslexia 0%

cCin

e

Region de Murcia
Consejeria de Educacion

blue/ S
y Universidades

white

blue/
yellow

dyslexia dyslexia 7%




Good Fonts for Dyslexia

This is Arial This is Myriad
This is Arial It.

This is Computer Modern  This is O pe
This is Courier This is Times
This is Garamond This is Times It.

This is Helvetica

This is OpenDyslexic

This is Verdana

nDyslexic It.

Dependent

Reading Time

Experiment
Design Mixed between/within subject
Independent Font Arial, Arial Italic
Variables Computer Modern Unicode (CMU)
Courier
Garamond
Helvetica
Myriad
OpenDyslexic, OpenDyslexic Italic
Times, Times Italic
Verdana
[+Italic) [+Italic] Arial It., OpenDys. It., Times It.
[-Italic] Arial, OpenDys., Times
[+Serif] [+Serif] CMU, Garamond, Times
[-Serif] Arial, Helvetica, Myriad, Verdana
[+ Monospace] [+Monospace] Courier
[-Monospace] CMU, Garamond, Times
[+Dyslexic| [+ Dyslexic] OpenDyslexic
[— Dyslexic| Arial, Helvetica, Myriad, Verdana
[+ Dyslexic It.] [+ Dyslexic It.] OpenDyslexic It.

[~ Dvslexic It.] Arial it

Ricardo Baeza-Yates and Luz Rello. 2017. The Effect of Font Type on Screen Readability by People with Dyslexia
ACM Transactions on Accessible Computing, Vol. 8, No. 4, Article 15, Publication date: May 2016.

Variables Fixation Duration (objective readability)
Number of Fixations
Preference Rating (subjective preferences)
Control Variable Comprehension Score (objective comprehensibility)
Participants Group D 22 female, 26 male
(48 participants) Age: range from 11 to 50
(X = 20.96, s = 9.98)
Education: high school (26),
university (19), no higher education (3)
Group N 28 female, 21 male
(49 participants) Age: range from 11 to 54
(X = 29.20, 5 = 9.03)
Education: high school (17),
university (27), no higher education (5)
Materials Texts 12 story beginnings
Text Presentation
Comprehension Quest. 12 literal items (1 item/text)
Preferences Quest. 12 items (1 item/condition)
Equipment Eye tracker Tobii 1750
Procedure Steps: Instructions, demographic questionnaire,

reading task (x 12), comprehension questionnaire ( x 12),
preferences questionnaire ( x 12)




Good Fonts for Dyslexia

a) Arial Helvetica Verdana b) Arial Helvetica CMU

OpenDysiexic CMU Times Arial It.

\ c>

Courier Myriad Helvetica Verdana Arial  CMU  Times

OpenDyslexic Times It. Arial It. Garamond

OpenDyslexic It TimesIt. Arial It. Garamond O penDyslexic It

Ricardo Baeza-Yates and Luz Rello. 2017. The Effect of Font Type on Screen Readability by People with Dyslexia
ACM Transactions on Accessible Computing, Vol. 8, No. 4, Article 15, Publication date: May 2016.
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Rello, L., Pielot, M., & Marcos, M. C. (2016, May). Make it big! The effect of font size and line spacing on online
readability. In Proceedings of the 2016 CHI conference on Human Factors in Computing Systems (pp. 3637-3648).
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Table 3 Text customization results and recommendations for more readable screen text. Each of the parameters is independent from each other,
and no mteractions between them were tested in the experiments

Main Results (1/2)

Condition

Font size

Character spacing

Line spacing

Paragraph spacang

Gray text (white background)

Gray background (white text)

Mecasures

Obj. readability

Sub). preferences

Values with positive effects

With dyslexia

18, 22 and 26 points
22 and 26 points

26 points

Recommendation: ranging from 18 to 26 points

Obj. readability

Subj. preferences

Recommendation: ranging from 0, 47 to +14 %

Ob). readability
Subj. preferences

No recommendations
Obj. readability
Subj. preferences

No recommendations
Obj. readability
Sub). preferences
Ob). readability
Subj. preferences

+7 and 414 %

No effects
No effects

No effects
No effects

No effects
No effects

No effects
0 %
No effects
0 %

Without dyslexia

26 points
26 points

No effects
0 %

No effects
No effects

No effects
No effects

No effects
0 %
No effects
0 %

Recommendation: black font on white background. or white font on black background

Rello, L., y Baeza-Yates, R. (2017). How to present more readable text for people with dyslexia.
Universal Access in the Information Society, 16(1), pags. 29-49.




Colors (textbackground)

Column width

Font type

Main Results (2/2)

Ob). readability
Sub). preferences

No recommendations
Ob). readability
Sub). preferences

No recommendations
Ob). readability

Subj. preferences

No effects
No effects

No effects
No effects

Arial
Courier
CMU
Helvetica
Verdana
Helvetica
Arial

Recommendation: Arial. Courer. CMU, Helvetica and Verdana

Obj. readability

Sub). preferences

Roman
Sans-serif

Monospaced

Roman
Sans-serif
No effects

Recommendation: Roman and sans-senf

No effects
No effects

No effects
44 char.line

Arial
Courier
CMU
Verdana
Verdana

Helvetica
Anrnial

Roman
Sans-senif
Monospaced
Roman

No effects
Proportional

Rello, L., y Baeza-Yates, R. (2017). How to present more readable text for people with dyslexia.
Universal Access in the Information Society, 16(1), pags. 29-49.
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Action Guidelines for Teachers

PDF available in:

Your students are very lucky to have someone like you. www.superarladislexia.org
Most likely, you have more students with dyslexia than are officially detected. These guidelines are 2
beneficial to everyone, not just students with dyslexia, and can be applied to the whole class in an QP smrizss
inclusive way. rapos

Presentation of the text Content of the text

Use sans serif and big fonts, such as Arial, Use boldface or highligh the keywords of the text.

Helvetica or Verdana, large (fourteen points

onwards) and avoid the use of italics. These practices significantly facilitate the

| - | comprehension and memorization of the text for
These practices significantly improve the textual students with or without dyslexia. Include other
readability of students with or without dyslexia. elements in addition to reading the textbook, such as

oral language, the use of mental diagrams,
concept maps and other visual reinforcements.

Rello, L. (2018). Superar la dislexia. Barcelona: Paidos Ibérica.


http://www.superarladislexia.org

Action Guidelines for Teachers

Evaluation Assessment of English as a foreign language

In general, give more importance to the content Give special importance to listening and speaking
than to the form, read the test questions aloud and and prioritize the multiple choice format in the
allow the students to underline the questions in answers related to listening, vocabulary, grammar
pencil and make annotations in the margin or on a and reading comprehension.

separate sheet.

Come up with various ways for a student to
demonstrate their understanding (oral tests, video
projects, etc.). In the oral tests, the ideal way to
avoid anxiety is to allow the student some time to
reflect before answering, so that they can prepare
their diagrams on a clean sheet and then answer
orally.

To the extent possible, provide tests where
memorization of the text of the textbook does not
serve to pass, but where problem solving and the
relationship between ideas are also measured.

Rello, L. (2018). Superar la dislexia. Barcelona: Paidos Ibérica.



Action Guidelines for Teachers

Use of tecnhology Class involvement

As far as possible, allow the use of the computer For the youngest, if the classroom environment

and spellcheckers for tasks and hombrework. allows it, involve the classroom, encouraging and
celebrating when the student with dyslexia reads
or writes well.

For all children and teenagers, ask the children
themselves whether or not they want to read
aloud or write on the board in front of the whole
class. When they are young they do not usually care,
but when they are older, they do. As the technique of
reading aloud is often used to improve reading and
this technique is not effective in people with dyslexia,
there is no reason to make them read aloud if they
do not want to.

Rello, L. (2018). Superar la dislexia. Barcelona: Paidos Ibérica.



Action Guidelines for Teachers

Spelling mistakes

People with dyslexia cognitively process
misspellings differently. Marking them in a color
other than red and encouraging the student to
learn from their own spelling errors is key, as
they are manifestations of their particular
difficulties. In the assessments, it is delicate to
stipulate to what extent misspellings of students
with dyslexia should be penalized, as there are
many differences between students.

Remember that students with dyslexia are
not necessarily less intelligent, lazy, or
clueless.
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Rello, L. (2018). Superar la dislexia. Barcelona: Paidos Ibérica.
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Se potessi tornare indietro nel tempo, cosa direi ai miei insegnanti di scuola?
Cosa mi ha aiutato con la mia dislessia?
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The first time | noticed something was wrong




If | go back to my childhood, | think the thing that hurt me the most about having
dyslexia was thinking that | was stupid. That affected me more than having bad
grades
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Factors that helped

External Factors

— Time (secondary school)

— Simplification of typography (sans serif)
— Memorization is no longer necessary

— My first computer

(O D CHANGE DYSLEXIA




Factors that helped

Internaf Factors

— Structured learning of spelling rules,
being aware that language was not infinite

and could be covered.
— Structuring of content, use of diagrams.

— Explicit organization of time (days,
weeks, months and year).

(O D CcHANGE DYSLEXIA




The other allies

At school
— The smile of other teachers

— One good friend is enough

In after-school activities
— There are other things, for example, painting and
fencing

— Friends from other parts of the world

(O D CHANGE DYSLEXIA




The other allies

At home

— Unconditional support

(O D CcHANGE DYSLEXIA



The Hare and the Tortoise - Der Hase und die Schildkrote

We learnt many things during this
journey that later on are very usefull

In real life

(O D CHANGE DYSLEXIA
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